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ment,
s not commonly taught

S(,lggaut

111 any classroom,

¢ all know fluent reading when we

hear i, but what exactly is it?

Flueney s mtegral to comprehen-
sion and is a eritical component of successiul
reading. but even reading researchers don't
agree on a single definmition (Strecker, Roser, &
Martinez, 1998). In fact. Huency ts not a simple
concept {Zutell & Rusinski. 1991, Like music,
i consists not only of rate. accuracy, and auto-
maticity, but also of phrasing, smoothness, and
expressivengss, Flueney gives language its mu-
stead quality, its rhythm and flow, and makes
reacding sound effortless.

Even when classroom contexts and eaperi-
ences are nich, many sindents do not develop
oral reading tluency on their own (Pinnell et al.,
1095 and need explicit instruction and experi-
ences that specifically target fluency. Swdents
also peed to understand that the goal of reading
ix constructing meaning and that flueney iy orud
reading helps o develop ease, rate. und under-
standing while reading sifently, Traditional
methods of flueney praciice, such as unre-
brearsed oral reading. may pot facu< on either
comprebension or student engagement. In the
literacy autobiographies of preservice wachers
over the past § years, we have been struck hy
their enduring memories of this type of reading
aloud in school. All names are pseudonyms.
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Although we have shared just @
the message 1s overwhelming. Both experienced
and less skilled readers have negative

ANSOCTd-
tions with oral reading in school. Where does
that leave wachers who recognize that themr stu-
dents need exphici mstucton in oral reading
Fluency? What stratceies work and hosw much
classroom time should be used to develop both
oral tlueacy and silent independent readimg? In
this article, we begin by lookmg at what research
hus shown us ahout the importance of reading
fluency in the elementary and middle grades. YWe
also consider the hmittions of some tradintenal



miethods ¢f Muency mstruction in classroom set-

tings, This article will demonstraie how engag-
mg. effecrive oral tiuency practice can be part

of daily reading instruction and how such in-
struction and practice can help to develop ide-
pendence and understanding 1n silent reading.
Our approuch includes explicit teacher modeling
and wacher-guided time for group and indepen
dent oral and sitent reading practice my materials
from all areas of te curnicubum,

Revisiting what we know about
reading fluency

Readimyg fluency has @ pumber of core com-
ponents. Just as musicians learn common chords
and melodic sequences, Nuent readers muost have
dvocabidary of high-trequency words, graphao-
phonic skills. and strategies Tor accuraiely de-
coding new words. Frequent opportuniies o
practice identifving words through meaningiul
reading and wriing experiences help the reader
to achicve automatic word identification or auto-
maticity, just as pructicing scales and favorne
picces helps the musician o develop wehnical
sxpertise. As the reader begins 0 group words
rogether meaningfully, there is a graduoal transi-
tion from word-by-word reading o reading in
meaningiul phrages (Bear, 1991 Chyy & Timiach,
P97 1 Schreiber, 19871 As automatieny devel-
ops. the reader 15 able 1o read more guickly and
focus more attention on meaning (Chall, 1979:
LaBerge & Samuels, 1974) However, 1t is pos-
sible to read with accuracy. speed. and appro-
priate phrasing but without fluency  and
understanding  (Aaron, 19390 Worthy &
Invernizzi, 1996), just as 11 s possible 10 play o
musical prece with technical accuracy but himi-
cd mnterpretation. Inorder 1o be truly fluent. o
reader must comprehend and interpret text
(Thurlow & van den Broek. 19971 and read with
HPPROPIIMIC TINING. CXPIUSSIVENCSS, SIFESS, ‘md
intonatien (Dowhower, 1994: National Reading
Punel. 20000,

A classroom that fosters fuert reading de-
yelopmentis full of interesting, well-written nia
wrials on overy topic imaginable. ina variery of
formauts. and with a wide range of difficulty lev-

els. Insiructional activities and texts are PUrpose-
ful and interesting, the atmosphere is positive
and engazing, and there are many opporiuniies
to read individually and with others. Just as in
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the early grades, wachers read aloud with ex-
pressyon, introduce students mi\,uximg -
rials, and sharve thelr enthusiasm about reading.
Why is fluency important?

After the primary grades. students are ex-
pected to read independestly, As the volume and
complexity of reading eapectations and matert-
als expand, students who e not developing flu-
ency have a hard tme understanding and
keeping up with schooiwork and often fud
themselves inincreasing ditficulty even i they
lave previoushy done well Students with made-
quate fluency are also likely to avoid reading be-
cause of fear of futlure and negative aittudes,
Students who dos’t read don’t mget good™ o
reanhing (AHTngion, 1977 Anderson, Wilson, &
Fielding, 1988): students who aren’t good at
reading don’t read. Studenis who avoid reading
huve Jess ¢ xposure (o ideas and vocabulary jn
books and nus Jose mgellectual us well as acud-
emiv ground (Stanovich, 1986)
denls, atlention 1o ﬂucm\ s critical,

For these stu-

What ahout traditional fluency
instruction?

Dedicared Huency instruction s rarely foumd
iﬂ Ci{l,\ﬁrc OIS OF even in lﬂﬁ’l\(tﬂiiﬁ” !“(3\" HYIS
fAllington, 1983, \‘.m(m J Readine Panel. 2000
Zutell & Rasinski. 19913, Although <hared read-
Hig is o feature of many prmms» classrovms, un-
rehearsed oral reading of rexthooks and novels is
olten the only time when students read aloud.

Uirehearsed oral reading. This common
practice ip languuge arts amd content area Classes
(sometimes ol nd-robin reading or “pop-
corn’ readingi jovobves mdividual students swho
read wr exeerpt frorm atext while the rest of the
class histens und follows ”long (Opiz &
Rasinski, [D981 Most Hikely this activity de-
seended from l‘hc fae | «)th-u*mur} practice of
oral recitation of lessons, While it has been con-
monly osed with busud readers, teacher’s mumu-
als do not recomniend the practice because 1l
focuses upon accurite word identilication rather
thap constructing meaning. However, o look in-
side elementary and middle school classrooms
{Worthy. 1996} affirms that round-roban reading
still thrives, In the clussrooms we've observed.
eachers rarely provide feedback except o cor-
rect musiakes and el stadents unknown words,




Performance-ready and easy-fo-script resources
for Readers Theatre

Poetry

Adoff, Arnold {1993 Strees pasics ey paems, New Yorls
HarperCollins,

Bruchae Joseph. & London, Jonathuay, 1992y, Thirteen moons
o atle’s back: A Notvoe American vear of niots New
York; Lisvrenee il

Cole, doanna & Calmenson, Stephanic, (Bds £ 1990 Mise Maon
Mok voud ether childven’s socet rhvmes New Yorke Bueech
Tree.

Fleischmiasy, Pl (20003, 5588 talf: Povins jor Jowr Solees, Now
York: Condlewick

1

Gregnlicid, Blome, (199 1), Nighe on nelehborhiond sirect. Now
York: Uial

Hispkins, Lee Benosert (Bd 1 11987), Move sarprses Now Yorke

Harper & Row,
Janeczko, Panl BO{OTOOSY, Thae saover dicmond. Now York:
Athenemn,
Rusking, Karda, {19921 Songs songn and odwer Serses. New York:
Harpert:

Hlins,

Morrison, Lo ¢Hd oy (19938 Slam diode: Bastwrbad] pocms,
New York: Hvperion

Nye, Naowi Shibab, (F092) This same skye A collection of

our Winds Press.

pescrms frost aronnd e seorld New Yorle b

Sehwartz, Alvin, (19895 seew von i dhie baahioud cond ocher folk
rivvores, Now Yok Harpor & Riow
Soto, Cany (19925 Neighbnrhood cdes. New Yorke Hareoun

brace

Stevenson, hanes, (199318 reorn poers, New York:

a How

Lar
Fiction and folk tales

Frowne, Anthony, (19981 Vorces in the park Sew York: DR
Pablirhing.

Flercher, Ralph, (1995, Fiving solo. New York: Clarion.

Foox, Me, (1992), Tharie cod the Jox New Yorks Simon X
Scluster,

Marshall, Edward, (19533, Fov ad Schond. New York: Pulfin
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Minters, Fromees, { 1994, Cinder Elly, New Yorke Viking,
Prctian, Cnrel {19973 Kasv o read otk cond fatey wale pluys.
Now York: Scholastic.
erade rending levels )

oy ] shiert, written i first- to third:

Scieszkidon (19920, The stk chevse maei and other jairly
stupid cafes. New York: Viking
Shepard, Aaon. {vx\w'i? F1, 19975
) {Readers Theatre wrigten on g
range ol hh iy !(;\v s from third griade o high schooly
Thatder, Mike (1989). The rereweher from the bloaek fcioon. Now
York, scholastic
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muking the instructional value of dis proceduge
guestionable (Stallings. 19804 Typicaliy, cach
student reads only a smalf segment of text while
others wait to read, wasting valuable instruction-
ab e (National Reading Pancl, 20000, Skilled
readers are often bored by the slow pace. and
Jess skilled readers ave often reading materials
that are above ther dnstructional  level
Frustration level reading does aot improve pral
readig Huency and con lead o pocalive foclings

about reading (Holtman & {saacs, 19910 Zutell
& Rasinski, 1991)

Repeated reading. This is perbaps the most
common form of instructon focused specifically
on flueney Tor upper elementary and niddle
schonl students, ITn contrast ie unrehearsed oral
reading. repeated reading procedures are de-
stgmned so that students practice reicading g fa-
iniliar text with teacher 'f’uid;mcc and feedback
{Nuttonal Reading Pancl, 2000). The usual for-
mat Loy repeated reading 18 1o choose @ bowk or
excerpt that 13 casy 1o understand and that pro-
vides an appropriate balance of success and chal-
fenge in svord recognition. The teacher may
putiadly read the wxt aloud, ¢
dents, and provide support unti) students can
read 1t independentlyv. Next, stwdents reread the
text, usually individually, unul they veach un ap-
oropriate level of uccuracy and specd. A varia-
gon on repeated reading often used with older
students s tmed repeated reading. in which the
reading is tmed and the rate charted on a graph
{Sumuels. 19749).

Repeated reading with atenhon 1o et com-
prehiension has been shown to be effective in
expernmental studies. ax determined by o meta-
analysis conducted by the National Reading
Panel (2000, In addition to improving speed and
accuracy. puided repeated reading has been
shown o improve word recognition. luency.
and comprehension across o variety of grade fev-
el and educational settings, with hoth skilled
and cludlenged readers. How can educators take
advantage of the benedits of repeated reading to
provide tluency istruction that will be engaging
and meaningtul Tor students past the primary
vrades? In the next seetion, we describe an ap-
prodch o fluency msuuction osing guided re-
peated reading.

discuss 1twith siu-




Promoting reading fluency and
independent reading through
performance

Reading fluencey develops over tme through
modeling and instruerion, and guided wid inde-
pendent practice m a variety of texts. In our
many vears of twaching and w mi\mu with teach-
ers und students, g practice that we have (uuml
that addresses all of these areas 1s reading per-
formance This acnvity combines the proven
benetits of repeated reading with inherently
meaninghul activities that apped 1o students, In
maost classrooms, performance is limited o spe-
ciad occasons. Struggling readers are rarely given
speaking parts, o \n'uutkm that yeinforces their
ahud\ fow selbconfidence, When reading per-
formance bumms a regular part of the reading
program. all stwdents have an opporunity to
practice umi w successiolly perform.

Students engage i repeated reading with a
PUIPOSL a5 (?)L,) rehearse w pocin. joke, story,
Readers Theatre serpt, speech, or other text un-
ul they can read i ﬂuemlx and then perform n
for an audience. Effective performances are built
upon positive social interactions focused on
readimy. Teacher tnstruction and feedbuck are
nutural components of rehearsing. Reading per-
formance encouriges students (o rewd at wrare
(ap proprize 1o the particular sext rather than o

mpi\ read faster. When students we able w io-

terpret and read wexis with expression, their com-
prefensinn improves, In the following sections,
we first discuss the reacher’s role tn modelimg
amd nstructing sudents in oral reading !"lu«“nvy
1 huild o foundution for successful pecfor-
maee. Neat, we explore a vanety of approaches
o reading performance. Finally, we offer sug-
gestions for provihnyg materials and instruction
to pruzmw the trzuM‘cr of fluency 10 silent inde-
peuden - Texts sutable For modeling and
perlormance ae e fisted in the Sidebar.

reading

Modeling tluent reading with explicit
instruction

Maodeling by reading aloud helps students
understand what tluency sounds ke and is os-
sential to fis development. Reading aloud expas-
es sud supports students i reading and eogaging
with texts thut they may not be able w handle
mdependently. and it also enhances comprehen-

Flueney hevond the primary grades: From group performance to silent, independent reading

ston developrrent, In more explicit madeling,
students Hister 1w an expent rewd, vsually follow-
g the print. and either repeat the text e
reading) or read along with the expoert reader
{choral reading). Benefits of modeled reading in-
clude gaing in rate. accuracy, phrasing. segimc-
tation.  and  expressien (Chomsky., 1973
Schreiber, 19873 Holdaw ay's shared reading ap-
pm'u‘h {H9799 15 an exampie of modeled read
ne i s excelicnt for beginning readers but is
ot typically used bevond the primary vrades.
Mot older students will be moving towd inde-
pendent readhng evenaf they sult have Jimited
skills. and they may be mpatlent with the ap-
proach H(mc»u even i upper elementary and
miadde Cshured reading can be used 1o
help students Jearn how to “scason their oral
reading with expression and change voices for
different characters (lvey. 19991 Most primary
teachers use song and poetry charts that students

Performance-ready and easy-ta-script resources

for Readers Theatre {(continued)

Mathematics, social studies, and science

Clarle, Bie (P 1ase
Selindastie

& Cunrnynngs, Linde thds ) (199N
= National Quw Pl

g,
adventrers. Washington, 1)

Dioom, (19973 €nre dradn of ric
Yorke S gx“)} =g,

Florian, Donglas, (1998 L dnscedopedia, Ovlando, FL: Harcoust

Bros.
Hophins, Lee
Sinpon &

SNSICT

Phatehises, Pac 119563 The doorbetf rane. New York: Groee

booAninwds qninmegds. New York:
Todking <&

e S )LI i

A mathenatioad folkicde.

Bennew 1Ed) 10097y Moareddons muath, Noew

King. Casov.d Oshorpe, Linda Barvete, (1997, U freedom! Kiels

talle cchoir dhe Cinl Righes muosenond woith dhe peopde weho

nicade o happen. New Yorle Knopl
g Marton Luther, Iy,
Schobastic, (Ring's spucch tHus
[Koss, Ay Goldiman, f“i\?)
EER S,
Shoan,

ey

coers to oddier

Lawlor, Vioramen. (1995 woas drvigniing of canidug
| Snerion: Momorics jrom the Bl
{ New York: Penguin,

Polacco, Parrictn (YUY, Pind cond Sy, New York
CMuds cwrse, New York: Viking,

Seieszha, Jon (19953

Turner, Sov Warren, (1997 ), Mississippi nowd, Three pradrise

journads. New Yorle HarperCallins.

{1997y Fhaoc wdrean Now York:

Wihore oo fiste go in the wing

drvat mysteries, Los Angeles: Prce Stern
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Jearn to read and sz This s ulso an excellent
activity for elementary and cven middle school.,
The wacher or students might choose a poen or
song per woeek, write it on a chart, and stan off
each day or perod with a choral reading.
Suggested poetry collections. which contain hu-
morous poems arcd poems from various culiur
and countries, are included in the “Poctry”
tion of the Sidebar,

Some students may need more explicit in-
struction and modeling in Tuency. Just as
metacngnifive stcategy instruction helps siudents
learn to roonitor their reading. mictucognitive in-
struction can help students develop and monitor
their fluency. Siudents need to reeognize that
they are purtners i the learomg process and that
the teacher s available as a couch or consultant
rather than as the director or sole bearer of -
formadion. Stadenis who teel incontrol of their
own learning. who Know iy fluency s lmpor-
tant and what can help o im')prmc 11, are nure
likely 1o engage in the Kinds of repeated prac-
tice that lead 1o i s'rxpn)\cc«'l fluency. These expe:
riences help students learn how to adapt their
reading to different sitwations and texts. Thuas, all
fluency mstruction should include demonstra-
frons and discussions of the what, how, when
and why of the uetvity.

A mindesson format is helpful for tcaching
different aspecis of fucney, but 11 is important
that students start with 2 big picture bejore
focusing on a specific component. A minilesson
on reading with expression using the hook Tecky
the Peagain (Lester, TO88). for example. might
begin with g read-woud, with the wucher model-
e fluent reading to studenis. The book is about
an outgomg, boisterous pengum, wha s very dif-
ferent from his reserved. well-mannered friends,
The book 1s perfect for demenstrating how 10
read dialozue with appropriate voice and expres-
ston bused on character mterpretation. The
provess begins with modeling und discussion,
with the teacher asking students (o Bsten carefully
0 the voices of Tacky toud. obnoxious, and off-
kevy and the other penguins {soft and harmo-
nious). The teacher and siudents then ik about
how and why the voices were rWL dilterently.
The neststep is guided practice, in which stu-
dents practice :\.admg the parts ax o group while
the teacher tistens and provides t;‘cdb;xck onin-
erpretaton and expression. For pr:misc students
can work either independently or in groups. read-

R

seg-

ing dialogue from JTacky or other books witl live-
ly characters and dialogue {¢.g.. Thaler’s 1989
The Teacher From the Black lawumz)

Modeled reading may be especially benefi-
clal for swugyling readers (Chomsky, 1978:
Sumuels. 1979). When weachers read h'wh interest
hooks moud 10 their class, they we familia irizing
students with new texts that they can reread ¢i-
ther during eroup practice or sifent, independem
reading. Using books on audiotape also allows
students aceess 0 a wide range ol texis for in-
dependent fistening, Audiotuped books “encour-
age loss able readers o use the meaning of the
fanguuge 1o belp them decode, increase fluency
and comprehend.” and give second lunguage
fcarners “an opportunity 1o hear the rhythm of
the language” (Bave & Johnson, 1991, p. 3033
[t s important. however. thut students under-
stand thetr task and learn the procedures well
cnough to do them independently, and that
teachers have a system for monitoring compre-
hension and progress. such as retelhing the events
of the text and then predicting what will huppen
next. When they have learned the procedures,
stude n listen o audiotapes during Iree-
madmg umc, center or sealwork tme. or
nome. Reading audiotaped books is 4 great com-
bination approach for focusing simullancously
on fluency and comprehension improvement.
Modeled reading and &.\P!lul fluency instruction
are natural setups for reading performance.

nis e

Reading performance

Readers Theatre, in s activity, stadents
perform a play tusually a book adapted 11 script
forn) by reading it woud to an audience. Props
are used spaningly, as the Tfocus 5 on reading flu-
emlv o convey meaning. Becnuse the difficalty
level ol puris within a seript can vary widely,
Readers Theatre 15 an excellent activity for
ﬂrm*pm' '\'m?cnt'\‘ by interest rather than read-
g level It iy entical. however, that studenis
ke purts in which they can be successhul,

Pociry s alsa pertect for reading pertor-
mance, After completing a unit on poetry, one
fifth-grade class decided to perform thewr Fa-
vorite hinmorous poems by Jack Prelutsky and
Shel Silverstein. The teacher divided the 25 stu-
dents into groups of 5. cach rexponsible tor pre-
senting several poems. Students had 3 days
tapproximately 13 minutes each day?y to preparc
for e performance. Each group presented ther

3y <l



poems 1o the laughter and applavse of ‘Lhe rest
of't m class. This experience and the ¢

sponse was especially grattying lor the strug-
ahing readers, who were able to read smoothly
because they had sufticient practice and teache
cuidance. Average and high-achieving readers
also benefit from Huency practce and the op-
portanity to make personal decisions about how
a character might be portraved or a pocin mter-
preted. Same of the most coniident and accurate
readers in this class tended to read wo quickly,
with Hittle expression or ailenion 1o pupctuaton.
Pructicing to perform gave these studenis a
chunee to refine their oral reading and emphasize
the 1mporiance of phrasing and expression,

Preparing for pecfurnances. For successiul
performuices, 1t 1s important that students con-
sider ihe audience w choosing what text to per-
form and practice. Ample rehearsal time makes
the difference for sirugghng readers i any Kind
of performance, us they can decide when they
are ready 1o perform. Seme struggling readers or
udents may pol want 1o perform i
iront of a group. but most fose their fear after
Buving opportunities Lo pragcice a senpt with
teacher. tor, or friends 1 a supportive atmos-
phere. Each success lewds 1o mercied self-
gun'!'jdulw and 1o motyvation o repeat the
SULTEss, lc:x; hers and others who huve success-
futly useid Readers Theatre and other porfor-
mance approaches in bolh elementary and
middle school stress the impaortance of baving
regular sequence of activities leading to the per
im'mzmv" (Ivey. ]‘)\’)‘)' Murtinez. Roser, &

strecher, 1999, The sequence should include
choosing texts Uteacher and students jointly),
practicing 1 small groups and wt home, and
teacher feedbick and support during small group
practice. The students can plan. practice. und
perform new exts s ollen as every week.

It is aiso important to remember that students
and wachers will need time o plan and establish
rauanes aind appropriate behavior [t may iake
several weeks of explamming. role modehng, and
ouided p*’nClicc before such activities run
smoothly, However. when students have regular
uppmmmmm to prepare and perfornm in small
groups. managing Readers Theatre can work
very smoothly. Students Jearn what 15 needed o
prepare for a successtul performance and are mo-
tvated ry work and practice together productively.
This Tocused activity frees the wacher to niove

3 A\\ N e~
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around from group (o group. listening und otfer-
g leedback as students practice.

Clhsosiig and yriting texts tor performance.
many books and Web sites devoted to
s Theatre. Many reachers start with these
resources: however, most soon find that they need
o supplement what s avinlable by writing their
own seripis, Texis chosen for performance should
not be above readers” wstructional levels. They
should have stratghifora ard plots with characters
tatking through difemmas (Murtinez, Roser. &
Strecken). I is also helpful wo use books from o se-
pres or by the same aathor o capitalize on familiar
plot strociures, hinguage, and characters. Many
seripts praciically write ihemselves, In picture
book versions of folk and fairy tales, fore "z;:npi”
drdogue 1s mrned into spe ukmw parts and descrip-
ton becomes narration. Exaraples of books with
simple forms of dialogue are Galdone's The Littie
Red Hea 1979y and Zemach's The Judae (1978).
Varions cultural versions of fuiry tales cun pro-
vide more challengzing dudogue for seripts, such as
Mouniain  Rose:  An Appalackian
Cindvrella (Schroeder, 1997y vor Cendrillon: A
Caribbean Cindervella (San Soucr, 1998,

Speeches and poetry provide perforpznce-
ready formats inwhich 1o focus on fluency, Both
Jend themselves o rhyvthmie chorad reading as
well as o mdependent and group performance.
l"\'])n\c students o madels of ified speakers

, Mava Angelow) through audiotape record-
o television, and movies. Ask students to dis-
cuss how speaker conveys meaning and
inspiratihon through caretully chosen words and
prosodic Jinguage wnd how an offective speaker
can influcnce emotions. Encourage students
exdggerate expression and enotion as they per-
form poetry or mock speeches for the class.

The booklist in the Sidebar includes a selec-
ton ol resources that are performance ready as
well as a books and poctry related to conrent arca
topies. These muaterials can be seripied for per
formance and ae excellent for improving fluency
and comprehension. As you gain more confi-
denee i wriing seripls, you may choose o
addapt Jess stratghtforward books for perfor-
mance. condensing the nurratico and oserting
appropriate didlogue, With imitial support from
e teacher, students can and should wriee thew
QW SCTIPES. sene Tvrics, raps., and poetry for per-
fornuince. For example. favorite scenes trom
novels can be turned into scripts and periormel

There ure
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as book advertisements. Documentary novels,
sueh as Regarding the Fountain (Klise, 1998).
contain mock phone conversutions, dialogue.
memos, letters, and newspaper articles, and can
be adapted for Rcm'w\' Theatre.

Buddy reading. This is another type of
meamingful reading performance, i which stu-
dents practice reading a book o a vounger child.
This practice encourages even the most reticent
students o read out Joud. because young stu-
dents are usually nonthreatemng. Reading to a
vounger child also opens up more possibilities
tor choice in literature, allowing older fearners o
read easy books designed for vounyg children
without losing face. This is an especially impor-
tant tme tor struggling readers in the upper ele-
mentiry wrades, who hive an opporfunity 1o read
a practiced test with a supportive audience and
to experience the role of expert in helping o
younger buddy, Tt 1s critical for students 1o
chouse books that they can easily read and that
are appropriate and interesting {or their younger
buddies. It s also essential that the older stadents
prepare carcfully und that they are paired with
students with significantly less advanced reading
skills, Strugghing reuders can be embarrassed by
not having enough preparation or by having a
younger buddy correct their reading.

Slmrmg favorite books with peers is also ap-
pealing, especially to less suecessiul or reluctant
readers whose prior experiences with public read-
ing may have congisted mainly of whole-cliss, un-
rehearsed vral reading of too ditlicudt texts. When
strugeling readers have a chunce o choose the
books. short stories, or poems they will share and
1o reheirse before they read aloud, they can feel
like competent, valued members of their class-
room literacy communities. A relaied activity is 10
make i class Jibrary of books on audiotape by hav-
ing students choose books, practice them. and then
record them. To prepare a tape that s polished
enough to be placed in the classroom library. stu-
dents will nuturally want (o pracuce, edif, and
revead untit they huve a “pertect” final copy.

Moving from reading fluency
practice to silent, independent
reading

The case, speed. and understanding gained
during meaningtul, guided orad fluency instruc-
tion and practice helps 1o develop students” abil-

ity 10 read stlently for meaning, o major am of
reading instrucuon. Teachers must make a com-
mitment to provide regular classroom tme for
students to read independently. This is not just an
add-on to Ihc reading curnculum W promote in-
teeest i reading, but should be daily msiractional
ame for students to practice reading with teacher
coaching, moedeling. wnd exphoit nstruction. Iy is
also o timie for teachers 1o assoss students in all
aspects of reading. modiiy instruction and 1exis

accordingiy, und Keep records of studenms’
Progress,
Using free-choive reading time with feed-

back 1o provide independent reading practice.
One commnon classroom practice that promotes
mndependent reading is sustained. free-choice
reading (Manning & Manning. 1984; Sadosk:,
19843, in which students read texis of their ¢
for a given rime. Thix prachice 18 often calied
DEAR ¢drop everyihiny and read) or SSR {sys-
tained silent reading . While sone educ
ommend that teachers adso read during this time.
feaving students to read independently without
cuidance. we sugrest that teachers use this time
o assess und provide approprivle instruciion, ds
they would during guided reading fluency
practice {Manning & Manning, 1984 National
Reading Panel. 2000y, Other suggestions for an
effecuve and engaging free-choice rewding Dime
include the following: (a) Provide o wide variety
of reading muterials based on studenis” mterests
and comiort levels, (by give students miormal
time to share their books witl | () introduce
inferesting books to st udcm\ und «imre enthusi-
asim about boeks they 1y provide
time every day for madmw {20 10+ h minutes ).
and (e} give students chotees of purposelut re-
sponse activitics rather than busywork {Paimer,
Codling, & Gumbrell. 19944

Recently. we intervicwed Susan. a thivd-grade
teacher who uses free-choice reading in her class-
room. She explamed thig her free-chotce rewding
tirmte did not happen overnight—"We lw_’;m with
1 H0-mupare reading time and gradually tncrensed
the time (0 33 minates.” After assessing her stu-
denis” reading levels and interests, the hibranan
helped her gather appropriate materials (0 add to
her growing classroom hibrary. While students are
reading, Susan provides guidance and instructive
feedback in a variety of forms. depending on the
kinds of support siudents need. She explamed,
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For the greatest benelits 1o fluency and inde-
pendent reading development. students should
read interesting and manageable texts every day.
weally at thewr independent or easy rending Tev-
¢l Students should be able 10 read ot Teast 95%
of the words correctly and be able to understund
the text without difficulty, Although these crite-
ria may sound simple. less skilled readers often
do not bave access o inferesting reading male-
rials that they can read with reasonable awcura-
cv and understanding (Lipson & Lang. 1991
Thus. rather than improsing their fluency. sis-
tuined reading can be a frustrating expericnce
it can fewd o anxiety and avordance of reading.

[/ving series books to increase siadents’
comiort level. For older students, reading books
i oseries of on the same theme or opic pro-
vides experiences and benefits that are sinular
to those of repeated reading oi the same foxt,
Series books give readers a sense of mastery
over the conventions of reading. With charocters.
fanguage, and content that grow more familiar
with cach book read. “even a reader mexperi-
enced in an absolute sense hays the opportunity 10
behave like an experienced reader”™ (Mackey.
1990 po 484y, Thus, series boeks huve great po-
tential for improving atiitudes toward reading
as well as for mereusing voluntary reading, en-
gagement, and Tuency. Series books also are an
exceltent vehicle for helping studens 10 move
toward reading fonger books tor sustaned per-
nds. Some popular series foe students just start-
jng to read chapter books include Marshall's Fox
and Rylunt’s Henry and Mudge. (See Sidebar for
sample utles.y Shghtly more complex series e
Suachar’s Marvin Redpost and Park’s Junie B.
Jones, Tor students who have made the transition
0 lomger books. series such as Hest’s books on

Flaeney bevond the primary grades: 'rom group performance to silent. independent reading

the voung writer Katie Roberts. Danziger’s
Amber Brown, Seteska’s Time Warp Trio. and
Applegate’s science fiction Apbmorphs allow re-
peated practice in books with sinular plot struc-
nwres and the same characters.

With the recent proliferation of series books
on amultitude of wopies and ditficulty Jovels,
even retuciant readers can usually find o <eries
that they would be willing and able 10 read
{Worthy, 19961 Matt Christopher writes books
about sprnts in 4 variely of genres. and there are
several series about anmmals and otfier high-
interest content lopics available, Many series
books have sophisticated plots, vocabulary, and
characrerization. und usually Jead studencs to
even more complex materials (Dorrell & Carroll,
198 1), Further, many contemporary children’s
classics. such as Rowling's Hurrv Potter and the

Sorcerer’y Stone (1995). Taylor's Roll of

Thander, Hear My Cry (19703 and Yoigl's
Homecoming 11983). are each part of a serwes.

Using nonfiction gid themaric reading 1o
support flucney in the content areay. According
10 the Navonal Rescarch Council (Snow. Burps.
& Gritfus, 19981, " Adequate progress in learping
w read Enghish tor amy alphabedc language)
bevond the initial level depends on sufficient
practice in reading to achieve Huency in different
lexts” (p. 233 Nonficoon trade books can be
excedlent sources Jor reading. putticularly since
Hustrations add to both engagement and com-
prehension, Reading widely i themate matert-
als or g ext set collection is u good strategy tor
improving buth fluency and independent reading
comprehension i the content arcss. Providing
hooks on diverse topics at varied reading levels
offers many of the same benelits as series read-
mg.ard it also prepares students for reading con-
ot exthooks. Fog example. the Eyowitness
Junior series. Amazing Bars (Greenaway, 1991)
has fascinating facts about bats i short captions.
each lustrared with w vivid photograph. On the
same subject, the casy-to-read tormat of Earle’s
Zipping, Zapping, Zovming Bears (1993 mcludes
different types of reading, such as instructions
for how 1o make a bat house and the usetul “bat
racis™ at the end, As with fiction, iUis impaortant
to remember 1o have informatinonal books avail-
able that are casy for all students to read.

Like sevies books, thematic materials provide
repeated exposure o challenging vocabulary,
sophisticated concepts. and important details
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related to the topic under study m a wide variety
ol formats. A text sel on sports, for example.
might include biographics of past and current
sports Igures. how 1o-play books, jokes, novels,
short stortes, poctry, picture baoks. student-
wrilten stories and articles, and current pews
sources (e the Weh, magazines. newspapers,
game schedulesy, Combining a textset with ap-
proaches such as Readers Theatre provides stu-
dents with opportunities to examine critically and
INLErpret vitous types of content material.

Making fluency a focus henefits
everyone

Oral reading flueney is an essential aspect uf’

mature reading. However, Hueney mstruction
has nottradigonally played a mgor role in class-
rooms. Students who developed thueney usually
did so ontheir own. Struggling readers olten suf-
fered the burden of reading frustration-level niu-
tenals out loud with little support. Fortunately,
there are many approaches to guided fuency de-
velopment that are meanmelul and enguging.
Teucher read-alouds provide models of Hiuent
reading. and explicit mstruction shows students
how to develop their own fluency. Performance
acuvines such ax Readers Theatre and reading
1o other students pm\ ide real reasons for sha-
dent rehearsal with a focus on accurate reading
ell as understanding and mterpretation of
text. High-interest series books and other mean-
mgful texrs motivate students to praciice reading
on their owr. When teachers make fuency a ma-
jor ¢classroom focus and whoen nistruction and
materials are engaging. students can accomplish
the major goal of reading instruction—reuding
independently Tor learning and enjoyment.
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